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PURPOSE OF THIS ANNUAL REPORT
•

To maintain accreditation, the Council for the Accreditation of
Counseling and Related Educational Programs (CACREP)
requires that programs undergo continuous, systematic
evaluation of the program and its objectives (Section 4).

•

CACREP also requires an annual report that
–
–
–

•

Provide highlights and data about our programs
–
–

•

Summarizes program evaluation results
Outlines program modifications
Identifies substantial program changes
MA Clinical Mental Health Counseling (CMHC)
MEd Counseling – School Counseling (SC)

Share the report with students, faculty, administration,
and personnel in cooperating agencies
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OUR CACREP PROGRAM’S MISSION STATEMENT
The mission of the Council for the Accreditation of
Counseling and Related Educational Programs
(CACREP) accredited masters programs is to prepare
professional counselors who meet national standards of
the National Board of Certified Counselors (NBCC) as
well as state counseling licensure or certification in their
specialty area. Our programs are designed to be
comprehensive in nature and to focus on the
development of evidence-based counseling practice in a
variety of settings and with clients from culturally diverse
backgrounds.
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OUR CACREP PROGRAM’S OBJECTIVES
Successful completion of the Master of Arts in Clinical
Mental Health Counseling and the Master of Education in
School Counseling prepares students to:
1. Become familiar with the requirements for being a professional
counselor, including the relevant research and literature pertinent to
the discipline.
2. Become familiar with and knowledgeable about the nature and
needs of individuals at all developmental levels.
3. Develop a thorough understanding of knowledge and competencies
related to issues and trends in a multicultural and pluralistic society,
and to effectively demonstrate multicultural counseling
competencies.
4. Demonstrate effective counseling skills.
5. Become familiar with studies in group dynamics and to demonstrate
effective group counseling skills.
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OUR PROGRAM’S OBJECTIVES, CONTINUED
6. Understand major theories of career development and related life
factors, and to demonstrate effective career counseling skills.
7. Develop an understanding of assessment processes, and to
demonstrate skills in individual and group approaches to
assessment and evaluation.
8. Become familiar with research, statistics, and program evaluation as
they apply to the practice of counseling.
9. Develop a clear sense of professional identity in counseling which
includes professional ethics, legal responsibilities, professional
preparation standards, participating in professional organizations,
and obtaining necessary credentials.
10. Acquire knowledge about counseling supervision, and to experience
peer, site supervisor and faculty supervision that allow students to
integrate and apply the knowledge and skills that they have
acquired to practice.
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OUR PROGRAM’S OBJECTIVES, CONTINUED
11. Experience continuous course-related and overall program-related
feedback to enhance their professional development as they
become professional counselors.
12. Acquire knowledge and skills related to the ways that counselors
use a variety of technologies designed to assist students, clients
and the systems they work within.
13. Acquire knowledge related to the professional identity, roles, and
functions of professional counselors.
14. Practice ongoing assessment of one’s own skills, strengths,
weaknesses, professional and personal development as related to
counseling professional identity, counseling ethics and the
principles of ethics of client autonomy, non-maleficence,
beneficence, justice, and fidelity.
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OVERVIEW OF DATA FOR AY 2018-2019
ANNUAL REPORT
•
•
•
•
•
•

Student Demographic data
Data informing curricular changes
Program Modifications
Personnel Changes
Continuous and Systematic Evaluation
Annual surveys of site supervisors and employers,
alumni, and current students
• Survey of AZ School Districts
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PROCEDURE FOR DATA COLLECTION
•
•
•

•

Course Evaluation and KPI data collected each term
Online surveys of all Key Constituent Groups collected
Summer/Fall
Assessment and refinement of all CACREP standards from
Sections I, II, III, & IV
– I.e., Core Faculty Ratios and FTE annually for each
semester, Counselor Identity, Semester-by-semester
formal feedback to all students, etc.
Program and curricular modifications discussed at:
–

Monthly Counseling Committee meetings

–
–

Monthly CACREP subcommittee meetings
Bi-monthly CACREP Program Coordinator-Chair
meetings
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DATA REVIEW AND ANALYSIS METHODS
How data is used for Curricular and Program Improvements

•

•

During Counseling Committee and CACREP
Subcommittee meetings, Program and Curricular data
are continuously reviewed and analyzed.
Refinements and revisions are implemented (once voted
in) on an on-going basis. Examples:
–
–
–

Review of KPI data
Data collected from course evaluations, constituent
groups
Professional Disposition Evaluations completed each
semester on each student
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STUDENT ASSESSMENT DATA
•

Aggregate student assessment data that address
student knowledge, skills, and professional dispositions
–

Knowledge measured by grading of all assignments in
all required classes (tests, projects rubrics, etc.)
– Rubrics from skills-based Courses, for example:
• Counseling Processes (micro-skills rubrics), Group
Processes (leadership rubrics), Practicum, Internship, etc.
– Professional Dispositions measured with regular
semester Professional Dispositions Evaluations
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EVALUATION OF FACULTY AND SUPERVISORS
• Students have regular, systematic opportunities to
formally evaluate counselor education program faculty.
•

All Counselor Education Program faculty (including part-time
instructors) are formally evaluated via Course Evaluations each
semester (reviewed by Faculty Status Committee, Chair, and
Dean)

• Written procedures for administering the process for
student evaluations of faculty are available to the
counselor education program faculty.
•

•

All students in all courses are prompted multiple times during
the last few weeks of each semester to complete formal Course
Evaluations of faculty via NAU email notifications as well as via
Black Board Learn shell prompts
Evaluation data reviewed regularly each semester
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EVALUATION OF FACULTY AND SUPERVISORS, CONTINUED
• Students have regular, systematic opportunities to
formally evaluate practicum and internship supervisors.
•

•

•

Practicum supervisors are formally evaluated via Course
Evaluations which are reviewed by Faculty Status
Committee, the EPS Chair, and the COE Dean each
semester and formalized annually
Internship site supervisors are formally evaluated at the
mid-point and at the end of internship via a Qualtrics
evaluation link
Group supervision (and overall internship experience) is
provided by NAU faculty who are also reviewed formally at
the mid-point and the end of internship via a Qualtrics
evaluation link
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OUR CACREP PROGRAM’S HISTORY
•

CACREP Accredited Since 1998
–
–

•
•
•
•
•

Re-accredited in 2006
Re-accredited in 2014 – through March 2016
Fully re-accredited in 2015 through 2022
Next self-study due to CACREP in December 2020 /
January 2021
Site visit during 2021
–

•

Community Counseling (now Clinical Mental Health Counseling)
School Counseling

Seeking continued accreditation through March 2022

Currently accredited under CACREP 2009 Standards
–

Moving actively toward CACREP 2016 Standards
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OUR CURRENT CACREP PROGRAMS
•

MA Clinical Mental Health Counseling (60-credit hours)
–
–
–

•

Flagstaff Mountain Campus
•
Annual admission each Fall
Phoenix, North Valley Campus
•
Annual admission each Fall (as of Fall 2019)
Tucson Campus
•
Alternate odd-year admission - Spring

MEd Counseling – School Counseling (48-credit hours)
–
–
–

Flagstaff Mountain Campus
•
Annual admission each Fall
Phoenix, North Valley Campus
•
Annual admission each Fall (as of Fall 2019)
Tucson Campus
•
Alternate even-year admission - Fall
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OUR COUNSELING FACULTY
•

Flagstaff Mountain Campus, Core Faculty:
–
–
–
–
–

•

William “Pit” Kolodinsky, PhD
• MA Clinical Mental Health Program Coordinator
Katherine Feather, PhD
• MEd Counseling-School Counseling Program Coordinator
Y. Evie Garcia, PhD
Shane Haberstroh, PhD
Timothy Thomason, EdD

Additional full-time Faculty
–

Kim Kalas, EdD, Licensed Psychologist
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NAU CACREP CORE FACULTY, CONTINUED
•

Phoenix, North Valley Campus
–

Steven Farmer, PhD
• MA Clinical Mental Health Program Coordinator
– Sara Haas, PhD
• MEd Counseling-School Counseling Program Coordinator
– Chad Snyder, PhD, CMHC, and SC faculty

•

Tucson Campus
–

Joyce DeVoss, PhD
• MA Clinical Mental Health Program Coordinator
• MEd Counseling-School Counseling Program Coordinator
– Saumya Arora, PhD
We also have numerous qualified non-core full-time and part-time faculty across the
state to assist in teaching in our programs and mentoring our students.
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OUR COUNSELING STUDENTS
FLAGSTAFF, PHOENIX, AND TUCSON
•

Fall 2018 – Summer 2019
–

162 Active Students
• 116 (72%) MA Clinical Mental Health Counseling
• 46 (28%) MEd Counseling-School Counseling
– 40 Degrees Awarded – over past year
• 23 MA Clinical Mental Health Counseling
• 17 MEd Counseling-School Counseling
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OUR STUDENTS, CONTINUED
•

•

•

Gender
– 129 Female (80%)
– 33 Male (20%)
Ethnicity
– 7 (4%) African-American
– 5 (3%) American Indian/Native Alaskan
– 2 (1%) Asian-American
– 102 (63%) Caucasian/White
– 35 (22%) Hispanic/Latino/Spanish American
– 1 (1%) Native Hawaiian or Pacific Islander
– 7 (4%) Multiracial
– 3 (2%) Other/Undisclosed
Identified Disability
– 5 (3%)
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RECRUITMENT AND MARKETING EFFORTS
• Working with NAU Graduate College on these initiatives:
– More open houses, including weekly open-houses
conducted via Zoom, Skype, or phone
– Continue monthly prospective student visits
– Ad hoc student prospective visits are ongoing
– Redesigned website with updates:
• Testimonials from recent, diverse graduates
• Faculty research highlighted
• Advocacy projects highlighted
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OUR PROGRAM’S CURRICULA
•

M.A. Clinical Mental Health Counseling (60-credit hours)
–

Theoretical Foundations
• Lifespan Human Development: Implications for Counseling

–

Social / Cultural Foundations
• Multicultural Counseling

–

Research and Statistics
• Intermediate Statistics
• Introduction to Counseling Research (New course, becoming EPS 617 in Fall 2019)

–

Counseling Specializations
Measurements
• Counseling Assessment (New course, becoming EPS 688 in Fall 2019)

Counseling
•
•
•
•
•
•
•

Foundations of Clinical Mental Health Counseling
Theories of Counseling
Vocational Counseling and Career Development
Counseling Processes
Group Processes
Crisis, Trauma, and Disaster Counseling
Evidence-Based Counseling Techniques
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OUR PROGRAM’S CURRICULA, CONTINUED
•

M.A. Clinical Mental Health Counseling, continued
–

Counseling Specializations
Professional Practices
•
•
•
•
•

Substance-related and Addictive Disorders
Professional Ethics, Legal Standards, and Responsibilities
Counseling Practicum
Psychopathology and Diagnosis
Master’s Counseling Internship

Elective
•
•
•
•

Marital Counseling and Family Systems, or
Child and Adolescent Counseling
Biological Bases of Behavior
1 credit course elective options began Fall 2018
– Self-Care and Wellness for Counselors
– Counseling and Spirituality
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OUR PROGRAM’S CURRICULA, CONTINUED
•

M.Ed. Counseling – School Counseling (48-credit hours)
–

Development
•

–

Lifespan Human Development: Implications for Counseling

Measurement
•
•

–

Counseling Assessment (New course)
Introduction to Counseling Research (New course, becoming EPS 617 in Fall 2019)

Counseling
•
•
•
•
•
•
•
•
•

–

Theories of Counseling
Vocational Counseling and Career Development
Counseling Processes
Group Processes
Professional Ethics, Legal Standards, and Responsibilities
Multicultural Counseling
Counseling Practicum
Master’s Counseling Internship
Crisis, Trauma and Disaster Counseling – School Counseling version

School Counseling Specialization
•
•
•

Foundations of School Counseling
Child and Adolescent Counseling
Practices of School Counseling
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RECENT EVENTS AND HIGHLIGHTS:
CACREP ASSESSMENT PLAN HIGHLIGHTS
• Assessment Plan assesses Program Objectives, KPI’s, and all
CACREP curricular standards in highly integrated fashion
– Collecting Key Performance Indicators (KPIs) for all 8 CACREP core
curricular domains, and from Specialty areas (School and Clinical
Mental Health Counseling)

• Sample of 2 KPI’s:
– Self-Care KPI: developed and assessed in first semester
(orientation courses), assessed again in Crises courses, and
evaluated externally by Internship Supervisor ratings
– Counseling Skills KPI: Detailed Summative Skills rubrics taught
and assessed in EPS 660, measured again via Practicum
supervisor, and finally by Internship Supervisor

• Faculty collect and evaluate Assessment Plan data each
semester, and use data for program modifications as needed
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RECENT EVENTS AND HIGHLIGHTS:
CACREP ASSESSMENT PLAN HIGHLIGHTS
•

•

•

Assessment Plan assesses Program Objectives, KPI’s, and all CACREP
curricular standards in highly integrated fashion
– Collecting Key Performance Indicators (KPIs) for all 8 CACREP core
curricular domains, and from Specialty areas (School and Clinical
Mental Health Counseling)
Sample of 2 KPI’s:
– Self-Care KPI: developed and assessed in first semester
(orientation courses), assessed again in Crises courses, and
evaluated externally by Internship Supervisor ratings
– Counseling Skills KPI: Detailed Summative Skills rubrics taught
and assessed in EPS 660, measured again via Practicum
supervisor, and finally by Internship Supervisor
– Faculty “course leads” are tracking KPI’s and master syllabi from
other full and part-time faculty
Faculty collect and evaluate Assessment Plan data each semester, and use
data for program modifications as needed
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SNAPSHOT OF CACREP ASSESSMENT PLAN
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ACCREDITATION AND VITAL STATS HIGHLIGHTS
•

FULLY CACREP Accredited through 2022
–

•

NCE Results
–

•

94% pass rate for past year

On-Time Graduation and Employment
–

•

In the process of adopting CACREP 2016 Standards

96%+ on-time completion, with high levels of counseling
employment among recent graduates
•
72% of last year’s SC grads working full-time as Cert.
School Counselors
•
69% of last year’s CMHC grads working full-time or halftime as CMHC Counselors

COMPLETION RATE
–

96%+ on-time completion, with high levels of counseling
employment among recent graduates
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CHI SIGMA IOTA
•

NAU Beta Alpha chapter of Chi Sigma Iota (National
Honor Society for Counseling students) at our Flagstaff
campus
–

Very active in 2018-2019:
• Multiple presentations for CSI students and local
therapists
• Multiple Service projects
• Fundraisers
• Social events
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PROGRAM MODIFICATIONS - ADMISSIONS
• Admissions Changes
– GRE NO LONGER REQUIRED (except for GPAs < 3.0)
– Modified/enhanced Interview Day for all MA CMHC and
M.Ed. SC Candidates (piloted successfully in Spring
2017, installed permanently in Spring 2018)
• Revised Applicant Scoring process
– Phoenix campus has moved to Annualized Admission
(each Fall, starting Fall 2020)
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PROGRAM MODIFICATIONS – SCHOOL COUNSELING
•

The MEd in School Counseling program has shifted from 48 to 60 credit
hours (launches in Fall 2020) in response to ACA’s recent emphasis on
blending the “school-based mental health professional” with the traditional
role of the Professional School Counselor with.
– This shift is also in response to the AZ DOE’s Certified Guidance
Counselor (CGC) standard changes posted in April 2019.
– Will make our SC grads “license-eligible” as Professional
Counselors per the AZ BBHE
• 12 added credits: DSM-5; Addictions; Family Systems; Disabilities;
Solution-Focused School Counseling; Disabilities
– Will make our CMHC grads eligible to become as Certified
Guidance Counselors in AZ as well (with a a few additional postgraduation “school counseling” courses)
– Adding significant content on “how schools operate”
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ADDITIONAL CURRICULAR MODIFICATIONS
• Curricular modifications:
–

Revised Programs of Study during Spring 2019
•
New courses becoming official in both programs (in Fall 2019):
–
–

•

EPS 688 Counseling Assessment
EPS 617 Counseling Research

New requirements:
–
–
–

School-based Crisis course now required for School
Counseling (Statistics has now moved to program pre-req.)
EPS 621 now required, with new title: ”Counseling Couples
and Families”
Revised electives in MA CMHC program:
»
»

Counselor Self-Care and Wellness
Counseling and Spirituality
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PROGRAM MODIFICATIONS, CONTINUED
•

Faculty Changes:
– Dr. Pat Young retired at end of Spring 2019
– Dr. Sara Haas began as Program Coordinator of School Counseling
program in Phoenix Fall 2019
– Dr. Chad Snyder was hired in Fall 2019 as new Core faculty member in
Phoenix
– Dr. Shane Haberstroh hired in Fall 2018 as new core faculty member in
Flagstaff

•

Technological updates:
– New Practicum and Internship sites in Phoenix, Tucson, and Flagstaff
– VALT digital session recording system in Practicum Lab in Flagstaff is
being expanded to Phoenix and Tucson campuses
– All evaluations for Practicum and Internship moved to an online format
and items edited to match desired measurement for CACREP standards
and Key Performance Indicators
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EVER-EXPANDING INTERNSHIP PARTNERSHIPS
• See revised Internship Partner list:
https://nau.edu/ed-psych/wp-content/uploads/sites/50/NAUInternship-Partner-List-May-2018.pdf

• Examples of new partnerships since Fall 2018:
–
–
–
–
–
–

West Yavapai Guidance Clinic, Prescott VA
Arizona State University Counseling Center, Tempe, AZ
Meadows Ranch (begins May 2020), Wickenburg, AZ
Veteran’s Administration, Prescott, AZ
Northern Arizona Substance Abuse Services, Flagstaff, AZ
Contracted with approximately one dozen new out-of-state School
and Clinical Internships during AY 17-18
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CONTINUOUS AND SYSTEMATIC EVALUATION
•

Data routinely gathered from variety of sources each semester:
– Practicum Evaluations from site/lab supervisors
– Internship Evaluations from site supervisors
– Each student evaluated each semester by consensus of
faculty: “Professional Disposition Evaluation” process
– Course evaluations analyzed by Peer Faculty, Chair, Dean
– Core Faculty ratios analyzed each semester
– Alumni Surveys
– Site Supervisor/Employer Surveys
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CONTINUOUS AND SYSTEMATIC EVALUATION, CONTINUED
• CACREP standards have been selected from each of the 8 core
areas and each specialty (CMHC and School Counseling)
• Key Performance Indicators have been developed to measure
learning outcomes for each of these standards at different points
throughout the program.
• Syllabi containing the KPI’s have been finalized and shared with
all faculty with instructions on how to capture KPI outcome data.
• Each course has a designated Course Lead as of Fall 2018 in
order to carefully monitor standards and KPI data collection
• Outcome data are being aggregated and maintained in Qualtrics
and Black Board. Faculty are reviewing data, identifying areas for
growth and implementing changes for program improvement.
– Practicum and Internship KPI data collected via Qualtrics
– All other course-level KPI data are being collected via Bb Learn
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RESULTS FROM AY
2018-2019 SURVEYS

WHAT ARE OUR SCHOOL
COUNSELING SITE
SUPERVISORS AND
EMPLOYERS ARE SAYING
ABOUT OUR INTERNS AND
GRADUATES?

SURVEY OF SCHOOL COUNSELING SUPERVISORS

CONCLUSIONS FROM 2018-2019 SCHOOL COUNSELING
• N =11 Srespondents
UPERVISOR & EMPLOYER QUANTITATIVE DATA
• Likert Scale:
– 1 = Below expectations; 2 = Meets expectations; 3 =
Exceeds expectations

• Results: Mean scores surpassed Meets Expectations in
100% (all 16) of the scoring scoring domains
• Highest mean scores were related to interns’
knowledge/skills related to:
– Interns’ knowledge of ASCA Model
– Current issues in the School Counseling profession
– Group Counseling
– Normal/Abnormal child development

SC SUPERVISORS' PERCEPTIONS OF INTERNS' KNOWLEDGE AND SKILLS IN
FOLLOWING DOMAINS
3 = EXCEEDS EXPECTATIONS; 2 = MEETS EXPECTATIONS; 1 = BELOW
EXPECTATIONS
Counseling parents (if applicable)
Group counseling theory & techniques
Multicultural competencies
Engage appropriately with parents/guardians
Responsibilities related to how school personnel interact
ASCA National Model
Making referrals and related resources
K-12 student assessment
Normal/abnormal child/adolescent child development
Behavioral intervention planning
The creation/maintenance of K-12 student records
How the school operates
K-12 educational processes
Legal codes and ethical standards
Current issues in the school profession
Counseling theories & techniques
0.0
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CONCLUSIONS FROM 2018-2019 SCHOOL COUNSELING SUPERVISOR
AND EMPLOYER QUALITATIVE DATA – SAMPLE COMMENTS

Strengths

Improvements

Interns are knowledgeable in current school
counseling issues.

Addition (sic) training in Special Education

I am a big fan of the program

More willingness on the intern's part to start
working with students right away instead of
delaying it or being hesitate until mid term.

My intern seemed very caught up with the current
trends in education and counseling.
Our intern was very well trained, she came with
good experience in working with young children.
She excelled as a brand new counseling intern.
A strength is school counselors who look at the
whole child and unit. They are willing to go on
home visits and really get to the root of a problem.

CONCLUSIONS FROM 2018-2019 SCHOOL COUNSELING SUPERVISOR AND
EMPLOYER QUALITATIVE DATA – SAMPLE COMMENTS

How could faculty have helped
you more effectively with your
intern?

Describe your interactions with
NAU faculty (throughout
internship)

Time spent at multiple grade levels to see Interactions with the faculty was great as
the differences between high school,
well as communication.
middle, elementary.
Make sure we have all relevant
information on goals for the student and
the evaluation system.

Strong communication, straight forward
documentation
The faculty supervisor ____ was
fabulous…made it really easy to
communicate between the 3 of us.
Great! Very reliable and willing to do the
extra work
My communication was sufficient.

WHAT ARE OUR CLINICAL
MENTAL HEALTH
COUNSELING SITE
SUPERVISORS AND
EMPLOYERS ARE SAYING
ABOUT OUR INTERNS AND
GRADUATES?

•
•
•
•

•

CLINICAL MH COUNSELING SUPERVISORS' PERCEPTIONS OF INTERNS'
KNOWLEDGE AND SKILLS
3 = EXCEEDS EXPECTATIONS; 2 = MEETS EXPECTATIONS; 1 = BELOW
EXPECTATIONS
CONCLUSIONS FROM 2018-2019 CMHC SUPERVISOR &

N = 18 respondents
EMPLOYER QUANTITATIVE DATA

Likert Scale:
– 1 = Below expectations; 2 = Meets expectations; 3 =
Exceeds expectations
Results: Mean scores surpassed Meets Expectations in all 20 of
23 (87%) of the scoring domains
Highest scores:
– Trauma therapy
– Strengths-based mindset
– Ethical
– Wellness orientation
Scores falling slightly beneath Meets Expectations
– Addiction treatment
– Counseling couples and families
– Referrals and awareness of community resources

CMHC SUPERVISORS' PERCEPTIONS OF INTERNS' KNOWLEDGE AND
SKILLS IN FOLLOWING DOMAINS
3 = EXCEEDS EXPECTATIONS; 2 = MEETS EXPECTATIONS; 1 = BELOW
EXPECTATIONS
Intern/employee's apparent self-care and work-life balance
counseling clients struggling with chemical dependency
family systems’ impact on clients
group counseling theory & techniques
referrals and awareness of community resources
social justice & advocacy

prevention activities
a strengths-based mindset
treatment planning
navigation of how the agency operates
successful application of ethical standards and legal issues
use of wide variety of evidence-based counseling theories…
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CONCLUSIONS FROM 2018-2019 CMHC SUPERVISOR AND
EMPLOYER QUALITATIVE DATA – SAMPLE COMMENTS
Strengths

Improvements

My interns have generally come with a good work
ethic, a willingness to learn, and a solid foundation in
counseling basics.

I think the students are generally well prepared
considering this is their first clinical placement. I
would like their school supervision to maybe include
more support around the transition to working
professional.

The interns were well prepared when they started
their internship…. Class-based instruction (not online
program), collaboration of program with community

In general, the reflective process of taking on this role
in the community and integrating it into one's life is a
massive undertaking around personal growth work.
More in this arena is always needed.

The 1 intern I had was very well trained/educated and
had the ability to work independently

Also, I would like to see more in the area of awareness
and readiness for the pressures of the community
mental health/social services system, as well as better
developed advocates for the profession to begin to
elevate the community/state/nation's
'casework/practice/treatment as usual' to a more
humane standard for both clients and clinicians.

All of the graduates I have worked with are very
organized, which is an essential self-care skill.
Good breadth of introductory knowledge pertaining
to skills, theory, and evidence based interventions.

CONCLUSIONS FROM 2018-2019 CMHC SUPERVISOR
AND EMPLOYER QUALITATIVE DATA – SAMPLE COMMENTS
How could faculty have helped
you more effectively with your
intern?

Describe your interactions with
NAU faculty (throughout
internship)

I think having feedback from faculty on strengths
and challenges each intern has had while in the
program could help me best temper my
supervision to help the intern succeed.

Faculty is always helpful in answering any questions
or concerns

I've been lucky and had fabulous interns and my
connection with faculty has been great.

Very helpful

Communication has been good and adequate for
the tasks at hand.
Great! NAU makes it very convenient to supervise
interns.
Positive

Recent Graduates’ Perceptions of their
Graduate School Experience in the
SC and CMHC Programs

RECENT GRADUATES’ SURVEY RESULTS
• All 2018-2019 graduates were surveyed
• N = 25 total respondents
• Questions:
– Quantitative questions: Multiple Likert
scale items
– Qualitative data:
• Strengths of program
• Least beneficial elements of program
• Suggestions

RECENT GRADUATES FROM 2018-19 (N = 25) WHO AGREED OR STRONGLY
AGREED WITH THE FOLLOWING COMMENTS ABOUT THEIR NAU GRAD
SCHOOL EXPERIENCES (PART 1)
Overall Academic assistance was helpful and…
Advisor frequently available
Faculty expertise
Faculty helped me in my post-grad settings
Faculty knowledge

Faculty supervision
Faculty advisement
Faculty respect and courtesy
Satisfied with overall program quality
Degree made me marketable in Counseling
I would recommend NAU
NAU library services were conducive to learning.
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RECENT GRADUATES FROM 2018-19 (N = 25) WHO AGREED OR STRONGLY
AGREED WITH THE FOLLOWING COMMENTS ABOUT THEIR NAU GRAD SCHOOL
EXPERIENCES (PART 2)
Tech support was beneficial

The space and facilities were adequate.
Cohort relationships were cohesive and positive.
Useful Counseling Tech
Relevance of Stats
Prep in research & EBP's has been helpful to me…

Prepared to work with diverse cultures
Prepared to use Multicultural competencies
Ethically prepared by NAU
Reflect on my work & adjust
Confident in my Professional Abilities

Foundation of Skills
Foundation of Knowledge
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ALUMNI COMMENTS ABOUT NAUS COUNSELING
PROGRAMS’ STRENGTHS
•
•

•
•

•
•
•

•

Whenever we were able to "practice" or discuss the skills we were learning in class, it was the most beneficial.
Time allowances were excellent. Flexibility with professors enabled me to work within my own extremely busy
schedule.
Individual and Group process classes
The close relationship with the clinical students and instruction was very beneficial due to giving a greater
understanding of mental health issues I have been encountering in my practice than I would otherwise have. Also,
the practicum including a clinical component and not just a school-based component was very beneficial.
Smaller cohort, faculty, diverse classmates, practicum, internship, course schedule was laid out and easy to follow
caring, invested professors graduate assistant experience at counseling services trauma course group therapy
practicum
We learned how important research and evidence-based treatment is in this field. I was able to use this idea of
questioning modalities many times in my internship and since and I have been able to discern old theories from
updated theories so that I am selecting the best treatment for my patients. I specialize in trauma, including
developmental trauma, combat trauma and interpersonal trauma. I have been able to keep myself updated with
cutting edge treatment modalities. I use IFS and family systems, mixed with somatic therapies (EMDR and SE). I have
my base from my internship, but there were many things I questioned at my internship because of lack of current
research and I have brought in updated modalities that are considering neurobiology. I use EFT from Dr. Sue
Johnson for attachment work and relationships, I use parts work for trauma from Janina Fischer, plus all the stuff
from Bessel Van Der Kolk and Peter Levine. Thanks to NAU, I question modalities and I do not use a modality just
because someone else is using it around me, I look for the evidence first.
All of the professors were caring, willing to help me grow both personally and professionally, and knowledgeable
when I had questions or concerns. My practicum classes were the most beneficial due to immediate feedback while
in sessions.

ALUMNI COMMENTS ABOUT NAUS COUNSELING PROGRAMS’
LEAST BENEFICIAL EXPERIENCES
•

Stats.
–
–
–
–

•

•
•

Was not necessary
Statistics-didn’t see much point to this regarding school counseling
Too many statistics classes
Three Measurement courses are too many. Maybe remove EPS 525 or
EPS 664

Wish we could have had neurobiology and psychopharmacology instead
( I know you changed this right after us). I think techniques could have
been PESI certification videos that actually taught people how to
integrate techniques, the way we did Gottman.
I wish I learned more about attachment theories and family systems.
Career Counseling
– EPS 620 VOCATIONAL COUNSELING AND CAREER DEVELOPMENT

•

…”the School Counseling classes ….seemed to be the same and I couldn't
say one thing that I learned from any of those classes. We were never
showed how to make a lesson plan, what a small group looks like in a
school or how to facilitate a classroom guidance lesson.

ALUMNI – “IF I HAD ONE SUGGESTION…”
•
•
•
•
•
•
•

•
•

Start practical work with clients earlier (practicum or observation at least)
Don't have the clinical mental health counseling in the educational
counseling program. The two are separate entities. Clinical Mental health
Counseling should be in Psychology Dept.
Scrap vocational counseling. We will never use it as LPC's. Good to know the
history - but that history is history. Put us under the school of psychology or
our own school.
Adding in 2 summer semesters to stop compacting the program into four
semesters, it's too much info too fast and students were having breakdowns.
Require mandatory personal therapy sessions and check to see if students
have had therapy before attending.
More in-school learning opportunities and less clinical classes
You've already integrated biological bases of behavior. One other area that
might be helpful is work with vulnerable populations in the program.
Working with supervisees, this seems to be the area that causes the most
anxiety for students... (this is a minor area though)
To learn how to make lesson plans, where to find them, work more with
children
Incorporate classroom management techniques into the school counseling
courses for classroom guidance lessons

OUR INTERNAL PERCEPTIONS OF OUR STRENGTHS
• Perceived Strengths of programs
– Added new faculty in Phoenix and Flagstaff
• Cumulatively gained 1.5 faculty over past year
– Consistently using varied data streams to upgrade program,
coursework
– Fully-accredited via CACREP for almost 20 years
– Site supervisors consistently satisfied w/ interns/grads
– Experienced & diverse faculty and part-time faculty
– Most recent grads are employed in their fields of study
– Most grads are satisfied w/ most elements of training
– Technology upgrades in practicum labs
– Exceptionally high NCE pass rate
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OUR INTERNAL PERCEPTIONS OF OUR CHALLENGES
• Competition from large, online programs with massive
marketing budgets and continuous enrollment
• Marketing for School Counseling and CMHC programs,
especially in NAU-Tucson and NAU-Phoenix
• AZ BBHE Rules changes have made it easier for
graduates of unaccredited programs to get licensed
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DATA-DRIVEN INTENTIONS FOR AY 19-20
•
•
•
•
•

Continue formalizing training process for part-time instructors
Continue streamlining KPI data collection processes via NAU ITS
Social media presence needs to be enhanced
Exploring ways to integrate more fieldwork earlier in CMHC program
Based on this year’s survey results, we intend to explore:
– Expanding Addiction treatment approaches in EPS 590
– Analyze internship log data about what activities interns are spending
the most and least time doing
– Enhance how we teach students to “make referrals & access
community resources” so they are more equipped to do so in
internship (in internship course, and in both orientation courses)
– How to alert internship site supervisors to new interns’ strengths and
challenges
– How to assist students in transitioning from Grad School to
Professional (will enhance this in Group Supervision)
– Consider revising Intermediate Statistics toward a more “applied”
intermediate statistics
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DATA-DRIVEN INTENTIONS FOR AY 19-20, CONTINUED
• Based on feedback from the field and new state
requirements, we plan to finalize decisions on
new certificate programs, including:
•
•
•

College and Career readiness certificate
Certificate for teachers who wish to shift toward
becoming school counseling professionals
Addiction researcher certificate
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